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1. INTRODUCTION 
Writing ability is one language skill that is increasingly 
important to master. This is closely related to the cultural 
development of the industrial revolution which is one of 
the demands of national development in the future. The 
culture of the industrial revolution requires members of 
the community to have insights, attitudes,  abilities that 
are adequate for that culture. One of his most important 
abilities is the ability to write. 
Writing is one of the four aspects of language skills. 
The four aspects are listening, speaking, writing and 
reading. The four components of language skills are very 
closely related to the objectives of learning Indonesian in 
Elementary Schools. Elementary students are expected to 
have an element of complete language skills. Students do 
not deserve to be said to be able to speak good and correct 
if only skilled in listening, speaking, and reading, but not 
skilled in writing. 
 
 
Being skilled at writing effectively and efficiently is 
not easy, because it takes a series of processes. The 
process includes, among others, the stages in language 
learning, especially in learning to write. One of the stages 
of learning to write is continued writing, which is given 
after the beginning of the student writing stage. Further 
writing (or writing) is still considered a heavy burden for 
students. 
To write a narration of course, it is necessary to think 
first what ideas will be delivered to the reader. After that 
determine how to express or present the idea in a series of 
sentences that are arranged. The series of writing 
activities, starting from finding ideas to producing writing, 
is a process, namely a continuous writing process. The 
more ideas you want to express, the more complex the 
problem will be conveyed, and the longer the process. 
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ABSTRACT 
This study aims to improve the narrative writing skills of Class V students through the use of video media. This 
study is action research conducted at SDN Malaka Jaya 07 Pagi East Jakarta. The subjects of the study were 
Class V students, amounting to 31 students. The research was divided into two cycles (after the pre-cycle), each 
cycle having two and three meetings. The data analysis technique was performed by using a qualitative 
descriptive technique. The success of this study is seen from two criteria, namely from the observation sheet after 
applying video utilization and from the increasing results of narrative writing skills. The study results obtained 
from the use of video are to make students active in finding information and making writing and skilled at 
developing and utilizing their own knowledge. It is hoped that the improvement in the skills to write narration will 
be clearly seen in the initial cycle and increase in cycle 2 (Two). This can be seen from the initial percentage. 
Students who are not yet skilled or not enthusiastic/interested in writing narration by 49%, then the percentage of 
results in the first cycle (second meeting) is 40% and at the end of the second cycle, (third meeting) students who 
are not interested write only 11%. Overall at the end of the second cycle all aspects and criteria for narrative 
writing experienced a significant increase. 
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Audio-visual media is a type of media used in learning 
activities involving both hearing and vision. Some 
audio-visual media are films, videos, television programs 
(TV), and others. Audio-visual phrases are a combination 
of two English words, audio and visual. Audio means 
relating to hearing or sound. While visuals are all things 
related to the sense of sight. 
So, by using audio-visual media, it is hoped that in 
addition to being able to facilitate the teacher when 
providing material skilled in writing narratives, it will 
also be an inspiration/inspiration to facilitate students in 
pouring their ideas into writing. Especially, with the help 
of laptops and LCDs (Liquid Crystal Display) the teacher 
and students will more clearly see pictures or video shows, 
to develop their potential or knowledge and narrative 
writing skills. 
Based on previous research, what has been done by 
Eva Oktaviana regarding improving narrative writing 
skills through serial image media in Class III students at 
SDN Gedong 03 Pagi, East Jakarta, in 2013/2014, the 
results of her research show that the ability to write 
narrative students who take part in learning through the 
serial learning model of narrative writing has 
significantly increased compared to students who take 
conventional learning. From Fiska Ayuningrum's 
research on video media for the development and 
improvement of student learning, it is true that student 
learning has improved after using video media. So 
learning to use video is expected to improve narrative 
writing skills. 
2. METHODS  
This study aims to prove empirically whether the use of 
video media can improve narrative writing skills of Grade 
V Elementary School students. This action research was 
conducted in Class V-A SDN Malaka Jaya 07 Pagi, East 
Jakarta. When the study was conducted in the First /Odd 
Semester Academic Year 2019/2020 starting from July to 
September 2019. 
Research Methods and Intervention Action Design 
1. Intervention Method of Action 
This type of research used in this study is Classroom 
Action Research (CAR). The classroom action research 
model used is the Kemmis and McTaggart model. 
2. Intervention Action Design 
Action Cycle Design/Research Intervention Design 
used in this study is the Kemmis and McTaggart cycle 
model which is carried out through a cycle assessment 
process, which consists of 4 stages: action planning, 
action, observation, and reflection. 
3. Subjects involved in research 
The subjects in this study were students of Class V-A 
SDN Malaka Jaya 07 Pagi, East Jakarta with a total 
of 31 students, in the Academic Year 2019/2020. 
Participants in this study were the Principal and 
colleagues who acted as observers for the continuity of 
learning. Both collaborators act as respondents or 
informants. 
3. RESULTS AND DISCUSSION 
3.1 Results  
After observing and obtaining pre-cycle results, 
visualization of the results of Class V writing skills is 
obtained: 
Pre-Cycle 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Pre-cycle Narrative Writing Skill Results 
 
Based on the explanation above, it can be concluded, 
that the narrative writing skills of students of Class V 
SDN Malaka Jaya 07 Pagi are still low and there is a need 
for learning actions that have a positive impact on 
improving narrative writing skills. 
 
Implementation of Cycle I 
Data Results of narrative writing skills in Cycle 1 Meeting 
1 showed an increase in scores, although it was still a 
little. It was found that students got a score of 4 and an 
increase of 3, which in the Pre-Cycle was only 15%. Then 
in Cycle 1, Meeting 2 has increased again. Even though 
Score 4 is still 1%, Score 3 is 31% which was previously 
only 21%. To get a visual picture of the results of 
narrative writing skills, the results are presented in the 
form of the following diagram. 
Cycle 1 Meeting 1 
The results of narrative writing skills show improved 
change. Then students who get the results of Scores 3 and 
4 multiply, so the percentage is getting higher in the 2nd 
Cycle of 1-3 Meetings. To get a visual picture presented in 
the following diagram: 
Cycle 2 Meeting 1 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Cycle 2 Meeting 1 
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Cycle 2 Meeting 2 
 
 
Figure 3. Cycle 2 Meeting 2 
 
Cycle 2 Meeting 3 
Figure 4. Cycle 2 Meeting 3 
 
The results of narrative writing skills in Class V 
students have met the expected target. So the study of the 
application of the use of video media to improve narrative 
writing skills in Class V students was stopped in cycle II. 
The results in the table above show that all students 
become skilled at completing their scores above the KKM 
with a percentage of 77% with a score of 4, which exceeds 
the initial target set at 50%. 
So it can be concluded, that the implementation of 
actions in the second cycle has met the specified targets 
and the study of the application of the use of video media 
to improve narrative writing skills in Class V SDN 
Malaka Jaya 07 Pagi East Jakarta was stopped in this 
second cycle. This proves that the use of video media can 
improve narrative writing skills in Class V SDN Malaka 
Jaya 07 Pagi East Jakarta. 
 
 
3.2 Discusions 
3.2.1 Action Research 
Kemmis and McTaggart state that "action research is a 
form of self-reflection carried out with participants in 
social situations or educational practices" (Kemmis & 
McTaggart, 1998). Action research was also 
conceptualized by Viviane in his book "Action Research in 
the Classroom" as a series of interrelated questions. 
Lorenz Bachman stated that: "Action spiral research 
continues the idea of the action research cycle. The 
downward spiral shows that participants gather 
information, plan actions, observe and evaluate these 
actions, and then reflect and plan new spiral cycles, based 
on insight into profits new in the previous cycle 
"(Bachman, 2001). 
 
 
 
 
 
 
Figure 5. Spiral Research Action Bachman (Bachman's, 
2001) 
 
The graph above shows that action research as a 
research methodology consists of several things, namely 
research focused on social situations, in collaborative 
research situations, focused on data collection and 
analysis. "Class action research includes qualitative 
research even though the data collected is indeed 
quantitative. Class action research does not aim to test 
hypotheses and build new theories, but aims to improve 
performance, which is contextual in nature, and the 
results should not be generalized." Classroom action 
research is not just a matter of solving problems, but 
there is also a mission for change and improvement. 
Classroom action research is not research done on a 
person, but research done by practitioners on their 
performance to make improvements and changes to what 
they have done. 
 
3.2.2 Action Research Model 
Furthermore, after describing the types of research 
actions to be carried out by researchers, the following 
steps will be explained to apply class action research that 
will be carried to improve narrative writing skills in 
Indonesian language lessons. 
In research to improve narrative writing skills through 
the stages of action research, researchers use theory 
according to Kemmis and McTaggart, which starts from (1) 
planning, (2) action, (3) observation, (4) reflection, and 
continuing re-planning if in reflection it has not yet 
reached the specified success criteria. 
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The Kemmis and McTaggart research cycle can be 
explained below: 
 
 
 
 
 
 
 
Figure 6. The Lewin Model; interpreted by Thursday and 
Taggart (George & Craven, 2010) 
 
This research is a classroom action research using 
Kemmis and Taggart models consisting of 2 cycles and 
each cycle consists of 4 stages, namely planning, action, 
observation, and reflection. 
 
3.2.3 Writing skills 
Writing skills are used to record, convince, report, inform, 
and influence the reader. In addition, through writing 
activities, the writer must be able to think correctly to 
choose words and sentences to be used so that his writing 
can be understood by the reader. Some opinions of experts 
about writing skills, including the opinion of Alejandro G. 
Martinet who said, "Skills can be taught even more 
effective if the teacher educates 'exploiting this class.' 
Authentic Materials' through different activities "(Fatima, 
2012): opinion writing skills can be taught even more 
effective if the teacher educates in class using original or 
real material through various activities. 
Other expert opinions regarding writing skills are 
Vygotsky's opinion in the journal Vygotsky and Teaching 
of Writing, saying, "writing skills are a combination of 
ideas, images, unclear facts, and pieces of experience. This 
must be taught naturally. It must be taught naturally for 
something. A teacher who writes must recognize the 
interaction of inner voices with social contexts that once 
joined the written discourse. "The meaning of this opinion 
for writing skills is to synthesize or harmonize picture 
ideas, still untidy facts, with fragments of experience. 
This must be taught naturally and meaningfully. The 
teacher who teaches writing must recognize existing 
social interactions and incorporate them into discourse 
(Barbara J.Everson, nd). So based on some of the opinions 
above, it can be concluded, that writing skills are the 
ability to express ideas, combining ideas from observation, 
process facts into writing that can be read by other 
parties. 
To achieve success in writing skills the application of 
the method requires students to correct their own 
mistakes so that they too can apply the correct grammar 
rules through teacher guidance. (Journal, Language, Vol, 
Central, & English, 2014). 
 
3.2.4 Write a Narrative 
Writing narration according to Gillie must pay attention 
to the reader and the purpose of writing the narration. 
The purpose of writing a narrative must be determined 
following the expectations of the writer for whom the 
writing is intended. Addison Wesley revealed, that in 
developing narrative writing there are three steps. The 
first step is freewriting, which following student to write 
down ideas in their minds, stop, then write again 
following  with the things they have experienced. So let 
students compose freely according to the ideas that are in 
their minds. 
Narration is writing that tells a story, events are 
arranged in a coherent timeline (chronological). Narration 
is a narrative based on the sequence/sequence of 
events/events. So the narrative/essay tells an event or 
event in sequence from beginning to end. 
Narration is a story that is presented based on the 
sequence of events or events experienced by characters 
with a setting, place, time or atmosphere. Gory Keraf in 
his writings "Argumentation and Narration" states, that 
narration is a form of discourse that seeks to clearly 
describe to the reader an event that has occurred which is 
woven in a unity of time (Gorys Keraf, Jakarta, Gramedia, 
2007). Narratives describe certain events that occur at 
one time. 
 
3.2.5 Utilization of Video Media 
With the development of science and technology, the use 
of educational media, especially video (or audiovisual) 
media is already an urgent demand. This is due to the 
complex nature of learning. There are various learning 
goals that are difficult to achieve if only by relying on the 
teacher's explanation. Therefore, it is necessary to use 
media, one of which is video media, so that learning 
reaches maximum results. 
Learning video is a media that is designed 
systematically based on the applicable curriculum and in 
its development applies the principles of learning so that 
the program allows students to make learning material 
easier and more interesting. Physically the learning video 
is a learning program that is packaged in a videocassette 
and presented using VTR (Video Tape Recorder) or VCD 
(Video Compact Disc) players and TV monitors. 
 
3.2.6 Characteristics of Elementary School Students 
During school age, students spend most of their lives in 
school. In this period there are two phases, namely the 
low-class period around the age of 7 years to 9 years, 
being in Class I to Class III, and the high-class period is 
around 10 years to 12 years, being in Class IV to Class VI. 
Everything has its own characteristics. Because in this 
study is in Class V, researchers will limit the discussion to 
the characteristics of Class V Elementary Schools. The 
age of this Grade V Primary School is around 11 years. 
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Piaget argues, here are 4 cognitive stages, namely 1) the 
sensorimotor stage (from birth to age 2 years), 2) the 
preoperative stage (ages 2-7 years), 3) the concrete 
operational stage (ages 7-12 years), and 4) formal 
operational stage (age 12 to adulthood "(M. Mclerney & 
Mclerney, 1998). 
Based on this opinion, Class V students are in the 
concrete operational stage or concrete operational period. 
In a concrete operational period, students' thoughts and 
attitudes gradually approach adult morality. Students 
have started to use logical rules, but only with concrete 
things. Students are already able to think to distinguish 
good things from bad things and are able to maintain good 
relations with the people around them. Kohlberg argues, 
"children follow rules to win the hearts of others and to 
maintain good relationships. 
Teachers must understand the position of students in 
the concrete operational stages that require that 
everything displayed in front of them or their learning 
environment is really fun, both in the relationship 
between students and teachers and in the relationship 
between students and peers (peer groups). Thus, learning 
is carried out into an event that will always be 
remembered or remembered by students. 
Opinions expressed by Vygotsky, that "children's 
learning potential can be assessed by identifying gaps 
between joint problem solving and own problems" (New, 
2002). Based on that opinion increasing students' 
potential can be done by solving shared problems. 
This opinion is in line with the learning methods used 
in this study, namely students are given the opportunity 
to analyze and intellectual reasons for solving the given 
problem. Then, identified and corrected errors made, so 
that the final results of the observation report to be 
maximal. 
Based on the opinion above, researchers use a 
combination theory proposed by Piaget and Vygotsky. 
Class V students, aged 11 to 12 years, are in a concrete 
operational phase that requires tangible or concrete 
objects or tools to perfect their thinking. Students also 
need to study together with colleagues (peer groups) to 
show their potential. For this reason, in this study in 
order to improve students' writing skills, direct 
observations of their goals or specific events and process 
activities will be given by actively using all the senses, 
namely to gather information and process it to become 
observational reports. 
4. CONCLUSION 
Based on observations over the two cycles and a 
discussion of the results of the action, some conclusions 
can be presented as follows. First, at each stage of 
preparation in starting learning, students are always 
given positive suggestions through useful statements 
through the teacher's words or fellow students, arousing 
student interest through physical movements such as 
movements and songs, applause, lines that line outside 
classes and other interesting activities. 
Secondly, the activity of delivering material or core 
activities is carried out by the student center method, 
where the teacher as a facilitator merely helps teach or 
discover new material in an interesting, relevant, and fun 
way and involves students' senses, so they can adapt to 
various learning styles between students. The thing that 
is done by the teacher as a researcher at the same time is 
designing learning to write narration by observing real 
phenomena that are around students, involving the whole 
brain/mind and body through interactive presentation 
activities, group discussions, which are targeted so that 
students can observe themselves and then record them as 
information . 
Third, at the writing or strengthening practice stage. 
Here students are directed to integrate knowledge or 
information obtained through the use of video media to 
get a learning atmosphere that makes students 
communicative and active, both verbally or verbally as 
well as in writing or in a descriptive/narrative manner.  
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